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Abstract 

With globalization, there has been a rise in demand for employees with good communication skills. With the 
growing demand for excellent communication skills, there have been explorations in the area of technology to 
meet this purpose. And one such experiment has been in the field of language laboratory (Smiriti singh, 2014), 
which is an instructional technology tool consisting of a source unit that can disseminate audio materials to any 
number of students at individual seats. The purpose of this study is to investigate teachers’ attitude towards the 
utilization of Language laboratories for learning English. The respondents in this study are sixty English 
language teachers from different types of colleges. A descriptive method with a survey technique was adopted. 
The findings of this study reveal that the teachers have a positive attitude towards the use of Language 
laboratories in an ESL classroom. Also, this study infers that students seemed have high motivation when 
Language laboratories are used in the ESL classroom.  
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1. Backdrop of the Study 

A typical audio-lingual language lab activity is one in which students listen to and repeat pre-recorded audio 
materials, either individually or as a group, with the option of the teacher "monitoring" (listening without 
disturbing the students) and providing individual feedback as necessary. Language acquisition theories, however, 
have changed significantly from the days when language labs ruled as the pre-eminent technology in language 
instruction (Baltra, 1986). As the result of this change, the language lab came to be seen as a relic with no merit in 
today's language learning environment. (Rivers, 1987) 

Language labs are adequate places where a learner can undergo self-learning experience at his own pace, by 
practicing a host of exercises through technology. These exercises can be done in all the four modalities of 
language learning (Smriti, 2014). Many researchers have helped develop the theory and practice the 
Communicative Language Teaching Approach (Brown, 1987; Brumfit & Johnson, 1979; Hymes, 1972; Nattinger, 
1984; Nunan, 1987 & 1989; Richards & Rodgers, 1986; Rossner, 1988; Savingnon, 1983; White, 1989; Yalden, 
1983). The underlying theory of the CLT approach is the communicative competence (Hymes, 1972). Students do 
not simply learn the linguistic structures and grammar rules. They have to learn how to use the language properly. 
Littlewood, (1981) described the CLT approach that one of the most characteristic features of communicative 
language teaching is that it pay systematic attention to functional as well as structural aspects of language. In 
reaction to the grammar-translation and audio-lingual methods, the CLT approach emphasizes the communicative 
activities that involve the real use of language in daily life situation 

In India, English is not used only for the utilitarian purpose but also for the interpersonal and inter-institutional 
communication. It works as the Business Language as well as the Lingua Franca, which means that it is required 
to carry out the business and also to communicate with people of different cultures as India is a multi-cultural 
and multi-lingual country. It is no more working as the status language of the elite class or the educated class of 
the society, rather it is working as an instrument to bring success in life. The youth of India are aware that 
English can win them good jobs with rich salary if they are good in English. Gardner, Lambart and Smythe 
(1979) have done extensive research on attitude and motivation and their co-relation with linguistic performance 
of learners. They suggested that an L2 (English as second language) learner needs to be psychologically prepared 
to acquire a second or a foreign language as it is a part of different ethno-linguistic community. An L2 learner is 
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required to impose elements of another culture into one’s own life space (Khanna & Agnihotri, 1994). Therefore, 
he needs to be psychologically prepared. In that way the present investigation is attempted to study the attitude in 
three different dimensions, towards learning English. 

1.1 Teachers’ Attitude 

Attitude can be defined as a set of beliefs developed in a due course of time in a given socio cultural setup. It is 
studied that positive attitude facilitates learning. Teachers’ attitude plays an important role in the present context. 
At the graduation level, teachers’ have changed their role from being the controller of the class to the facilitator. 
They accept students’ mistakes in the language use as a necessary part of the language learning. They help and 
motivate students use more and more language in their daily life. Learners learning outcomes are influenced by 
the interpretation of teachers’ interpersonal behaviour. 

1.2 Teachers’ Role 

With the age of paradigm shift, the teacher has to come a long way from being a strict disciplinarian to a 
facilitator. The teacher needs to make them realize that he/she is the one like them who also commits mistakes in 
the use of English and mistakes are a natural part of learning a language (Meenakshi H. Verma, 2005). 

2. Objective of the Study 

The study attempts to achieve the following objectives: 

1) To investigate teachers’ attitude towards the utilization of language laboratories in ESL classrooms. 

2) To find out teachers’ attitude towards the utilization of language laboratories in ESL classrooms on Affective, 
Cognitive and Co-native aspects. 

3) To evolve policy decisions on the basis of the findings.  

3. Methodology 

The descriptive method with a survey technique was adopted. The research instrument is the “Teachers’ attitude 
scale on the use of Language Laboratory” containing 38 items of 3 dimensions such as Affective, Cognitive and 
Conative aspects. The scale was given to the experts for their opinion. On the basis of their opinion, rewording, 
rephrasing, deletion and addition were done. The test re-test method of reliability was established and the 
reliability coefficient was found 0.7392. For the quantitative data, a five-point Likert-scale was administered to 
investigate teachers’ attitude towards the utilization of language laboratories. 60 teachers responded to the 
questionnaire. Teachers were asked to decide at which level they agreed with the statements from totally 
disagree to totally agree. 

4. Sample of the Study 

The study focuses on the attitude of the English language teachers towards the utilization of language 
laboratories to learn English. In order to conduct this study, 60 college teachers who are using language 
laboratory working in various colleges of Thanjavur and Tiruchy Districst were randomly chosen. For this study, 
data were collected by administering the questionnaire with 60 English teachers. 

5. Result and Discussion 

A rating system was used to determine positive and negative attitude in the respondents. In positive statement, a 
positive attitude is depicted in the Strong Agree (SA) and Agree (A) responses from the respondent. A negative 
attitude is depicted in the Strongly Disagree (SD) and Disagree (D) responses from the respondent. A U response 
depicts a neutral stand.  

 

Table 1. Attitude of college teachers towards the utilization of language laboratories  

Dimension I. Affective aspect 

S.No Concept Strongly 
agree 

Agree Neutral Disagree Strongly 
disagree 

  
% % % % % 

Dimension I – Affective aspect 

1 While Using language lab students feel like 6 34 16 3 1 
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they are interacting with a live native 
speaker. 

10% 57% 27% 5% 2% 

2 Language lab makes the task of learning 
spoken English in the suitable environment.

17 

28% 

32 

53% 

9 

15% 

2 

3% 

0 

0% 

3 Language lab provides good working 
environment for teachers 

6 

10% 

32 

53% 

17 

28% 

4 

7% 

1 

2% 

4 Language lab usage frequently requires 
teachers’ assistance to accurately 
complete his/her activity/lessons. 

1 

2% 

6 

10% 

17 

28% 

30 

50% 

6 

10% 

5 Language lab usage by students is not 
related to their leadership quality. 

8 

13% 

24 

40% 

17 

28% 

9 

15% 

2 

3% 

6 Language lab usage provides supports to 
individualized instruction. 

13 

22% 

26 

43% 

16 

27% 

3 

5% 

2 

3% 

7 Language lab shall not provide an 
immediate feedback to learners 

4 

7% 

16 

27% 

13 

22% 

22 

37% 

5 

8% 

8 Teachers’ role of monitoring is conducive 
in language lab class. 

11 

18% 

41 

68% 

5 

8% 

3 

5% 

0 

0% 

9 Language lab utilization helps the students 
participate in Group discussion. 

15 

25% 

35 

58% 

6 

10% 

1 

2% 

3 

5% 

 

 

Total % 16% 50% 21% 10% 3% 

 
Teachers’ have favourable attitude towards the utilization of language laboratories on the basis of affective 
aspect. In Table 1, Q1,Q2,Q3,Q5,Q6,Q8,&Q9 are positive statements and Q4 & Q7 are negative statements. In 
response to the statements Q1,Q2,Q3,Q5,Q6,Q8,&Q9 as many as 87% of the respondents expressed favourable 
attitude and in response to the statements Q4,& Q7, 74% of the respondents expressed favourable attitude and 
this shows that the majority (87%) of the respondents have a positive attitude towards the utilization of language 
laboratories on affective aspect. 

 

Table 2. Attitude of college teachers towards the utilization of language laboratories 

Dimension II. Cognitive aspect 

S.No Concept Strongly 
agree 

Agree Neutral Disagree Strongly 
disagree 

  
% % % % % 

Dimension II – Cognitive aspect 

10 Language lab enhances telephonic etiquette 
of learners. 

8 

13% 

30 

50% 

18 

30% 

3 

5% 

1 

2% 

11 Language lab hardly enhances the level of 
Reading speed with accurate spelling 

10 

17% 

22 

37% 

22 

37% 

4 

7% 

2 

3% 

12 Language lab usage frequently has 
difficulty in recalling material from a 
previous day’s lessons. 

5 

8% 

22 

37% 

18 

31% 

13 

22% 

2 

3% 

13 Language lab usage brings learner closer to 21 24 10 3 2 



http://ajsss.julypress.com Asian Journal of Social Science Studies Vol. 2, No. 1; 2017 

106 
 

real English Conversation. 35% 40% 17% 5% 3% 

14 Language lab supports the learner to rectify 
errors immediately after speaking. 

15 

25% 

27 

45% 

13 

22% 

4 

7% 

1 

2% 

15 Grammatical structures can never be 
acquired by learners through utilization 
of language lab. 

4 

7% 

19 

32% 

15 

25% 

14 

23% 

8 

13% 

16 Language lab usage helps the learner use 
appropriate vocabulary to convey their 
intended meaning. 

12 

20% 

31 

52% 

12 

20% 

3 

5% 

2 

3% 

17 Language lab usage improves fluency of 
the students only after the completion of 
their graduation 

4 

7% 

16 

27% 

12 

20% 

27 

45% 

1 

2% 

18 Language lab provides practical knowledge 
of the language for the learner rather 
theoretical knowledge. 

25 

42% 

25 

42% 

6 

10% 

2 

3% 

2 

3% 

19 There are technical drawbacks while using 
Language lab. 

8 

13% 

31 

52% 

15 

25% 

5 

8% 

1 

2% 

20 Language lab usage enhances the 
presentation skill in English. 

11 

18% 

41 

68% 

5 

8% 

1 

2% 

2 

3% 

21 Language lab provides learner to acquire 
basic ICT skills. 

7 

12% 

38 

63% 

8 

13% 

4 

7% 

3 

5% 

22 Language lab usage shall not help the 
students to improve technical 
communication. 

5 

8% 

13 

22% 

18 

30% 

11 

18% 

13 

22% 

23 Language lab usage provides ample 
knowledge about phrases among the 
students. 

2 

3% 

38 

63% 

13 

22% 

6 

10% 

1 

2% 

24 Language lab usage provides the students 
ample knowledge about verbal expression. 

15 

25% 

30 

50% 

7 

12% 

7 

12% 

1 

2% 

25 Language lab usage enhances the 
achievement level of learners in the 
academic area. 

8 

13% 

31 

52% 

12 

20% 

7 

12% 

2 

3% 

26 Students find difficulty in sustaining 
attention to listen when spoken directly. 

3 

5% 

10 

17% 

17 

28% 

26 

43% 

4 

7% 

 Total % 16% 44% 22% 14% 5% 

 

Teachers’ have favourable attitude towards the utilization of language laboratories on the basis of Cognitive 
aspect. 17 statements are there in Table 2. Out of which 13 are positive statements and 4 are negative statements. 
In Table 2, Q10,Q11,Q12,Q13,Q14,Q16,Q18,Q19,Q20,Q21,Q23,Q24&Q259are positive statements and 
Q15,Q17,Q22& Q26are negative statements. In response to the statements 
Q10,Q11,Q12,Q13,Q14,Q16,Q18,Q19,Q20,Q21,Q23,Q24&Q259 as many as 94% of the respondents expressed 
favourable attitude and in response to the statements Q15,Q17,Q22& Q26, 70% of the respondents expressed 
favourable attitude and this shows that the majority (82%) of the respondents have a favourable attitude towards 
the utilization of language laboratories on cognitive aspect. 

 
 
 



http://ajsss.julypress.com Asian Journal of Social Science Studies Vol. 2, No. 1; 2017 

107 
 

Table 3. Attitude of college teachers towards the utilization of language laboratories  

Dimension III. Conative aspect 

S.No Concept Strongly 
agree 

Agree Neutral Disagree Strongly 
disagree 

  % % % % % 

Dimension III – Conative aspect 

27 The students are active participants in 
language lab class. 

14 

23% 

28 

47% 

15 

25% 

2 

3% 

1 

2% 

28 Language lab usage shall not increase 
the level of comprehension of learners. 

5 

8% 

18 

30% 

8 

13% 

26 

43% 

3 

5% 

29 Language lab utilization alone develops 
proper pronunciation among the 
students. 

4 

7% 

13 

22% 

19 

32% 

14 

23% 

10 

17% 

30 The Students needs more supervision 
during language lab activity. 

4 

7% 

3 

5% 

13 

22% 

32 

52% 

8 

13% 

31 Language lab usage enhances 
Concentration power and Understanding 
concepts of the students. 

15 

25% 

33 

55% 

7 

12% 

4 

7% 

1 

2% 

32 Language lab usage develops proper 
accent of native speakers among the 
students. 

12 

20% 

37 

62% 

8 

13% 

4 

7% 

0 

0% 

33 Language lab usage helps the students 
learn about the stress and rhythm while 
speaking. 

11 

18% 

42 

70% 

2 

3% 

2 

3% 

3 

5% 

34 Language lab usage helps the students 
learn about the intonation while speaking. 

14 

23% 

34 

57% 

8 

13% 

4 

7% 

0 

0% 

35 Language lab provides required drill and 
practice among the students to learn 
spoken skill. 

12 

20% 

33 

55% 

11 

18% 

1 

2% 

3 

5% 

36 Language lab is not for public speaking 
skill of students. 

2 

3% 

10 

17% 

20 

33% 

20 

33% 

8 

13% 

37 Language lab provides support to develop 
students’ self-confidence. 

14 

23% 

34 

57% 

6 

10% 

5 

8% 

1 

2% 

38 Language lab usage helps students build 
their future career. 

12 

20% 

31 

52% 

7 

12% 

8 

13% 

2 

3% 

 Total %  17% 44% 17% 17% 5% 

 

Teachers’ have favourable attitude towards the utilization of language laboratories on the basis of co- native 
aspect. In Table 3, 12 statements are there and of which 8 statements are positive and 4 are negative statements. 
In Table 3 Q27,Q31,Q32,Q33,Q34,Q35,Q37&Q38 are positive statements and Q28,Q29,Q30& Q36, are 
negative statements. In response to the statements Q27,Q31,Q32,Q33,Q34,Q35,Q37&Q38 as many as 81% of 
the respondents expressed favourable attitude and in response to the statements Q28,Q29,Q30& Q36, 75% of the 
respondents expressed favourable attitude and this shows that the majority (78%) of the respondents have a 
favourable attitude towards the utilization of language laboratories on co-native aspect. The results of this study 
reveal that there is favourable attitude towards the utilization of Language laboratories in Cognitive (82%), 
affective (87%) and Co native (78%) aspects. 
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6. Educational Implications 

All the colleges got to establish Language Laboratories which can be one of the greatest supplements for ESL 
Learners. 

7. Conclusion 

The social scenario in India has changed from ‘Banish English’ to ‘Welcome English’. Now with the invent of 
multinational companies and the young professional getting a number of jobs with them need to know not only 
workable English but good presentational and communication skills too. Therefore, English has become a 
‘welcome’ phenomenon all around. Blooming tourism industry, MNCs, BPOs, NGOs, missionaries and native 
speakers of English in India are demanding its youth to be proficient in English and the young people of India are 
aware of the usefulness of the target language. At college two factors come up as most important – i) to pass an 
examination and ii) to get a job. A very less percentage of students are indifferent to learning English at the college 
level. In spite of their desire to learn, they are not seen putting effort to learn. They are fearful of making mistakes. 
Their anxiety level is high whenever they are asked to read, write or speak English. This results in slow learning or 
in no learning.  

Future of English in India is bright as we have got students who are aware of the usefulness of the target language. 
Traditional classroom makes the students in the class passive learners as the class remains teacher-centered. In 
spite of the traditional classroom, the multimedia Language lab provides the task-based communicative curriculum 
and humanistic approach to teach English. 

The language laboratory, long a bulwark of programmed instruction (i.e., drill and repeat exercises), is now 
experiencing re- evaluation by teachers for its potential as an instructional tool (Stone, 1991). However, this study 
would like to suggest some directions for teachers' reference. The teachers should prepare themselves for the use of 
modern computer technology. Foreign language training will not always take place in a traditional classroom. 
With the help of a setting such as a multimedia lab, foreign language training will be more efficient. Teachers 
should have the clear idea of how a traditional classroom is different from a multimedia lab. On the whole, the 
primary objective now is communicative fluency rather than linguistic accuracy which can be implemented 
through the language laboratory.  
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