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Abstract

Motivation remains a topic of great importance in the field of EFL. Numerous studies have highlighted the
linkage between the use of motivational strategies and student achievement in foreign language acquisition. In
2017 a study carried out by Heinz and Kobylinski found significant differences between the ways in which
Korean students rated the use of motivational strategies by native English-speaking English teachers and native
Korean speaking English teachers. These differences were explored primarily through the use of a 47 question
survey utilizing a 5-point Likert scale and some limited qualitative interviews. As the survey provided strategies
for comparison, the question arose whether students recalled such differences due to prompting and how a more
open-ended investigation might better explain these findings. As such open-ended interviews were carried out
with 21 Korean students whose backgrounds were similar to the students in the previous study. The results not
only confirmed previous findings but provided considerable context as to why strategy implementation differs
between the two groups. The most significant differences described were related to creating a pleasant classroom
environment and familiarizing students with L2 related values. Interviewees described a high stress environment
within the Korean educational system and suggested that differences between the two groups were more
pronounced when native English-speaking English teachers were teaching in an international or American
setting.
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1. Introduction

Motivation has been a key issue and reoccurring problem in EFL (English as a Foreign Language) for a very
long time (Dornyei & Kubanyiova, 2014; Ushioda, 2013). Many famous names and studies have tackled this
issue in various ways and for good reason. EFL teachers face many obstacles and difficulties, but none may be
more difficult to overcome than a lack of student motivation. Motivating students in an EFL classroom is
constantly highlighted as one of the biggest difficulties in ELT (English Language Teaching), outranking even the
selection of teaching methodology, subject matter proficiency, and textbook and curriculum guide usage (Veenman,
1984). While motivation itself is universal, it does have some unique issues in various countries.

This paper is a follow up to a previous study that looked at student perspectives on the motivational strategies of
Native English Speaking (hereafter labeled NES) English Teachers and Native Korean Speaking (hereafter labeled
NKS) English Teachers in South Korea. The previous study conducted by this paper’s authors Heinz and
Kobylinski (2017) surveyed 102 undergraduate and 49 graduate students in a Korean university using a survey
that was based on a survey that was created by Cheng and Dornyei (2007) for a study of 387 Taiwanese English
teachers. That study found some vast differences between the motivational strategies that were used by NKS and
NES teachers.

The purpose of this study is to further examine the student perspectives through the use of qualitative group
interviews, in order to see if any additional insight could be found that could shed light on the perceived
differences. While the surveys gave an overall view, they didn’t really pinpoint why the motivational strategies
were chosen or precisely how they were employed by either group. In addition, because the students answered
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the survey based on a lifetime of experience, it was impossible to see if their opinions were coming from unique
experiences or reflective of the general experiences that apply to most students. The hope was that the interviews
would clarify the students’ opinions and give further insight into how and why the motivational strategies were
used by each group and help to answer the following research question: What types of motivational strategies
were employed by NES and NKS teachers and did those strategies have a positive influence on motivating
students?

2. Literature Review

The previous study that inspired this study was heavily based on Dornyei and his model of motivation. Dornyei’s
model, the L2 Motivational Self System, consists of three unique components, the Ideal L2 self, the Ought-to L2
self, and the L2 learning experience (2009). Dornyei defines the Ideal L2 self as “the L2 specific facet of one’s
ideal self;” the Ought-to L2 as “the attributes that one believes one ought to possess in order to avoid possible
negative outcomes;” and the L2 learning experience as “situation-specific motives related to the immediate
learning environment and experience (2009)”.

Models and theories of motivation are important, but more important to most EFL teachers is how motivation
relates to language achievement and student success. In addition to his model, Dornyei also spoke of motivation as
an indicator of achievement and success. Dornyei asserts that, “Motivation is one of the main determinants of
second/foreign language achievement (Dornyei, 1994, p. 273).

It is important to consider not only student motivation, but also how the motivational strategies that are utilized
by teachers influence student motivation. Studies have found that the motivational strategies that teachers
employ can influence student motivation. (Dornyei, 1994; Dornyei, 1998; Dornyei, 2001a; Dornyei, 2001b;
Bravo, Intriago, Holguin, Garzon, & Arcia, 2017). While it has been proven that the motivational strategies that
teachers use influence the motivation of the students, findings in a study conducted by Jacques (2001) found that
significant discrepancies can exist between how highly teachers rate the successful implementation of
motivational strategies and how students rated the success of that implementation. Overall students rated
activities lower than teachers did.

There are a few studies that directly examine the motivational strategies that are used in the South Korean
context. The relationship between the motivational strategies used by teachers and the language learning
motivation of students was explored by Guillautaux and Dornyei (2008). This study used a classroom
observation instrument called the MOLT (motivation orientation of language teaching) and questioners in a
study of 27 teachers and 1,300 students to show the clear connection between the motivational strategies used by
teachers and the language learning motivation of the students. Papi and Abdollahzadeh (2012) replicated this
study outside of Korea and had similar findings, but added that more studies need to focus on university students
and teachers because of the unique context of tertiary settings.

A few studies have shown some issues with the lack of motivational strategies utilized by teachers in Korea. A
study of secondary school teachers done by Guillautaux (2013) showed some problems that were unique to
Korea. Guillautaux found that almost all of the motivational strategies were underused by Korean teachers and
claimed that this was “likely to stem from contextual constraints or from a lack of skills.” Another study about
Korean secondary school teachers by Maeng and Lee (2015) stated that “teachers did not effectively incorporate
motivational strategies to promote student motivation.”

While some might find these observations shocking, the observations are in line with what was found during the
original study. Heinz and Kobylinski (2017) through the use of a survey as described earlier found that Korean
students rated NKS teachers more highly in terms of motivational macro strategies in the following areas:
regularly reminding students that the successful mastery of English is beneficial to their future, and encouraging
students to select specific, realistic and short-term learning goals for themselves. However, on the remainder of
47 items NES teachers received higher scores with the most significant differentials being in: creating
opportunities so that students can mix and get to know each other better, encouraging student participation by
assigning group activities that require involvement from each participant, bringing in and encouraging humor
and laughter frequently in class, making sure that grades reflect not only the students achievement but also the
effort they have put into the task, creating a supportive and pleasant classroom climate where students are free
from embarrassment and ridicule, and encouraging students to share personal experiences and thoughts as a part
of the learning tasks.

Another study conducted by Yeo (2017) showed some interesting findings that both support and provide context
for the findings of Heinz and Kobylinski. Yeo found that Korean instructors were more concerned about
encouraging students to set realistic learning goals and the students surveyed by Heinz and Kobylinski also
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found that students thought NKS speakers were better at this. Yeo also claimed that NES instructors were more
concerned with making a pleasant classroom environment and the data collected by Heinz and Kobylinski also
backed this up. One macro strategy showed some contrast between how the students felt and what teachers
reported. Yeo reported that Korean instructors were more concerned about the L2 culture, but the students
surveyed by Heinz and Kobylinski rated the NES teachers higher for that category.

These findings, especially the findings about the lack of motivational strategies used in the South Korean context
lead to this follow-up study. The researchers wanted to see if group interviews with students could provide some
first-hand insight into how motivational strategies were or weren’t used in the classroom. Also, the researchers
wanted to see if the differences between NKS and NES teachers were the result of the teaching environment or
some other factors.

3. Subjects
3.1 Graduate School Subjects

Six students chosen for the group interviews were graduate school students majoring in interpretation and
translation from Korean to English and vice versa. All of these students possess Korean as their mother tongue
but are highly proficient bilinguals and many of them grew up in nations other than Korea but all of them had
lived at least part of their lives in Korea. These students were more likely than the undergraduate students to
have some experience learning English or learning subject matters in English from NES teachers in an
international setting which they most frequently described as an “American” setting even if it occurred outside of
the United States. One student spent at least ten years in an “American” school in Shanghai during her formative
years.

3.2 Undergraduate School Subjects

Eighteen students chosen for the group interviews came from undergraduate Communicative English classes,
which are credit-bearing classes mainly designed and made up of first year students. The classes are multi-skill
classes designed to prepare students to study in an English language classroom. Five groups consisting of three
students per group were selected out of a pool of volunteers to participate in the group interviews. These
undergraduate students were more likely to have encountered NES teaching in the Korean education system but
it should be noted that many of these students had also spent some time studying abroad albeit for a generally
smaller number of years than the graduate school students interviewed.

4. Methodology

In order to broaden the interpretation of the findings from the previous study by Heinz and Kobylinski (2017) a
holistic single case study with multiple units of analysis was conducted through qualitative analysis of
semi-structured interviews with Korean students in which questions were asked with a minimum of prompting
initially to determine which macro strategies were most sustained in the memories of students. Prior to the
interviews the following questions were selected as the initial prompts to acquire data from the students:

Please describe in detail the motivational strategies that you feel best characterize the teaching activities carried
out by Native English speakers in classrooms oriented towards learning English?

Please describe in detail the motivational strategies that you feel best characterize the teaching activities carried
out by Native Korean speakers in classrooms oriented towards learning English?

In addition to these two questions a selection of motivational strategies identified in the previous study as
showing great variance between NES teachers and NKS teachers were selected and subjects were asked about
the following only if a discussion of these strategies was not included in their answers to the initial prompt. The
standout motivational strategies that showed significant differences were queried as follows:

Did NES/NKS teachers bring in and encourage humor and laughter frequently in your class?

Did NES/NKS teachers create opportunities so that students can mix and get to know each other better (e.g.,
group work, game-like competition)?

Did NES/NKS teachers make sure grades reflect not only the students’ achievement but also the effort they have
put into the task?

Did NES/NKS teachers create a supportive and pleasant classroom climate where students are free from
embarrassment and ridicule?

Did NES/NKS teachers bring various authentic cultural products (e.g., magazines, newspapers or song lyrics) to
class as supplementary materials?
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Did NES/NKS teachers make clear to students that the important thing in learning a foreign language is to
communicate meaning effectively rather than worrying about grammar mistakes?

Did NES/NKS teachers try to be herself/himself in front of students without putting on an artificial “mask”, and
shares with them his/her hobbies, likes and dislikes?

Did NES/NKS teachers regularly remind students that the successful mastery of English is beneficial to their
future (e.g., getting a better job or pursuing further studies abroad)?

After the interviews were conducted the data was analyzed by coding the data, identifying themes, ordering all
the codes and themes and finally attempting to describe the overall consistent findings within and interpret their
significance particularly with regards to the previous study. Relative outliers within the data were also
considered but the primary focus of the coding was to determine what if any themes and codes showed
consistency across the various groups to be certain of the data’s reliability.

5. Findings

Discussions with students led to several important findings. Overall it was clear in the interviews that students
felt that there were significant differences between NES and NKS teachers even if sometimes they could not
clearly articulate those differences. Students used expressions like “totally different” or approached the question
of differences as though the differences were rather obvious and, in some instances, took the question of
differences as a joke. When pressed to clarify those differences many findings were uncovered.

One of the most frequently mentioned differences in terms of differing macro strategies related to motivation
was creating a pleasant classroom environment. Students described NKS teacher-led classrooms as high-pressure
environments in which social comparison was built into the system. When pressed for direct statements of social
comparison students could not recall any but instead repeatedly described a tiered classroom assignment
structure in which students were grouped in five different sections based entirely on test performance. Students
described themselves as being constantly aware of this comparison although specific statements of comparisons
could not be recalled.

On the other hand, classes led by NES teachers whether within the Korean system or in an
international/American setting were not described as excelling in terms of creating a pleasant classroom
environment but efforts to do so were easy for the students to recall and to provide examples for. Students talked
about the use of humor in the classroom and the absence of social comparison. One student fondly recalled an
Australian teacher with a particularly pronounced use of sarcasm which the student found very novel given the
low prevalence of sarcasm within Korean culture. When queried directly about humor in NKS classrooms this
question often drew forth laughter and explicit statements regarding its absence though two students said some
of their NKS teachers were funny but didn’t feel that their humor carried over into being an active aspect of their
classrooms.

Another point of interest in which sharp differences were described was familiarizing students with L2 related
values. Herein both groups did make efforts to utilize cultural contents within the classroom but the types of
contents selected differed greatly. NKS teacher-selected materials were described as being bland, neutral and
relatively ubiquitous such as analysis of western pop music within the mainstream of Korean culture. An
example of this is one student recalling an in-class translation of the pop group West Life’s lyrics. Alternatively,
students were able to recall specific instances in which NES teachers utilized cultural contents best described as
critical contents or subversive materials. One student felt that the literature chosen by her NES teachers was
instrumental in the development of her own critical faculties. Another student spoke deeply about the shock she
felt when an NES teacher played Pink Floyd’s the Wall and analyzed the song’s profoundly anti-establishment
message. Students displayed uniform opinions that the NES teachers’ attempts to familiarize students with L2
related values were more engaging. This may provide context for why in Yeo’s study (2017) NKS instructors
rated familiarizing students the cultural background of the L2 significantly higher but students in the previous
study by Heinz and Kobylinski (2017) rated NES instructors’ implementation of this strategy more highly. This
could mean that while NKS teachers believe in the importance of L2 cultural materials their selection process
may differ substantially.

In addition to these descriptions of significant differences students made statements suggesting that NES
teachers were more likely to explicitly employ the following motivational macro strategies in class: promoting
learners self-confidence through direct positive feedback, making the learning tasks stimulating by varying up
curriculum materials, proper teacher behavior such as displaying passion and enthusiasm, and promoting learner
autonomy through group work that depended on cooperation instead of the segmenting of tasks as the group
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work assigned by NKS teachers was frequently described. However, despite the seemingly higher praise
afforded to NES teachers, the students never questioned their sense of motivation in NKS classrooms. Rather
they explained that a profound sense of external pressure kept them focused within those classrooms. Moreover,
students suggested multiple times that there was little room for various classroom-based macro strategies in the
NKS classroom because the systematic focus on test scores would render such strategies irrelevant. Students
repeatedly stated that the implicit and explicit values provided by family and society provided them with
pressure that they equated with motivation even when they were learning in NES classrooms within the Korean
system or within International/American school systems. Of note here is the fact that students equated this
pressure with a sense of motivation but alternatively described this type of pressure with a sense of obvious
dread. They described school as a place that they “survived” and used expressions to describe the environment
such as “so hard,” “you know that you need to do more,” and “crazy.” Yet when speaking of NES teachers
created environments they tended to describe the systems as being innately less stressful but in the case of
international/American settings several students described a drive to compete with the native-speaking peers or
to perform well on tests such as the SATs. These described pressures which they equated with motivation seemed
to come from outside of the classroom but the students seemed to be very mindful of the existence of such
pressure.

In some instances, students described NES teachers working within the Korean system as being tools that
followed the broader curriculum strategies within the Korean system. The input of these NES teachers was
described as lacking in control or power related to the curriculum planning and testing to such an extent that their
purpose within the classroom made them something of a living piece of cultural content rather than an actual
teacher. They were described as functioning like the audio recordings normally used for the purpose of English
learning. More generally NES teachers described as teaching within the Korean system were less likely overall
to be described as implementing significantly different motivational macro strategies within the classroom
though differences were evidenced. Most frequently the description of significant motivational macro strategy
usage was ascribed to NES teaching in an international/American school system.

6. Discussion

It was interesting to see that none of the quantitative findings within the first study were contradicted by this
study’s qualitative data. Rather with open questions and no significant prompting students painted a
fundamentally similar portrait of the remembered differences between the NKS and NES teachers they had
experienced. Reasonably speaking the qualitative data portrayed a more severe sense of differences and tended
towards a somewhat bleak view of the Korean educational system though less from the perspective of the
system’s failures and more from a perspective of the overriding sense of pressure derived from familial and
societal sources. It was interesting to listen to students struggle to pin down explicit statements that led them to
inculcate a sense of pressure that they equated with motivation though the students were adamant that such
pressure was both real and prevalent throughout their experiences within the Korean system. Nearly all students
stated that family put pressure on them to succeed in school. That this followed them into NES classrooms in an
international/American setting, though to a lesser degree, is a finding of some significance.

Overall many students struggled to identify motivational macro strategies when given a rather open prompt such
as “What motivational strategies do you think that Korean teachers used when teaching you English?” And when
asked more pointed questions like “Do you recall the use of humor in your classes with Korean teachers,”
students did not seem to equate many of the motivational macro strategies queried in this manner as being
motivational strategies but viewed them positively as things that created a more pleasant classroom atmosphere
that promoted learning. Students suggested however the Korean system did not place an emphasis on learning
but instead has such a pronounced focus on test scores that they did not seem to view test taking as a learning
process, but as a completion-based task somewhat unrelated to acquisition of skills or knowledge. One student
said she “could not imagine writing a story not SAT-related,” and another student commented that English class
was seen more as test preparation, than language learning. It could be argued that the students have a bifurcated
view of education in which motivational macro strategies serve to increase learning whereas pressure whether
derived from outside sources or systemic organization serves to improve performance on exams.

7. Limitations

The most obvious limitation possessed by this study is that it was conducted by NES teachers and this may have
led the students to give a more positive account of NES teachers although it should be noted that statements
about NES teachers were not universally positive. Additionally, the total number of students interviewed was a
relatively small sample and not a randomized one but this also allowed the researchers to interview them for
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longer periods and ascertain more specific answers from the subjects.
8. Further Study

As with all things academic in nature additional study is required to create more actionable knowledge. The
learning biographies of students are becoming increasingly diverse but it would be interesting to see comparisons
between groups of students with differing experiences such as comparing students who learned entirely within a
public-school setting to students who learned primarily through private school settings. Yet as stated previously
the diversity of learning experiences afforded to students in Korea is changing and increasing rapidly.

One thing that may bear further investigation based on these findings is the extent to which NES teachers
participate in the curriculum and test design of school systems within Korea and whether an increase in that role
might lead to the greater inclusion of motivational macro strategies in classrooms.
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